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Abstract

This study explores self-awareness among secondary school students in Kolkata, West Bengal,
focusing on the influence of gender, family type, medium of instruction, and mother's occupation.
The study employed a cross-sectional survey design, gathering data from 449 students using a
self-developed Self-Awareness Skill Measurement Scale (SASMS). Results indicated significant
differences in self-awareness based on gender, with male students showing higher self-awareness
than females. Students from joint families exhibited greater self-awareness compared to those
from nuclear families. Additionally, Bengali medium students demonstrated higher self-awareness
than their English medium counterparts. Although students with mothers in government service
showed slightly higher self-awareness, the difference was not statistically significant across
different maternal occupations. These findings underscore the importance of cultural and familial
contexts in shaping self-awareness, suggesting the need for tailored educational strategies to
enhance students' emotional and cognitive development.

Keywords: Cultural Context, Emotional Development, Educational Strategies, Cognitive
Development

Introduction

Self-awareness, the ability to introspect and recognize one’s thoughts, emotions, and actions, is
a critical aspect of human development, particularly during childhood and adolescence (Brown
& Ryan, 2003; Duval & Wicklund, 1972; Morin, 2011; Silvia & O’Brien, 2004). This skill
underpins emotional intelligence, playing a significant role in various aspects of life, including
academic achievement, social relationships, and mental well-being (Goleman, 1995; Zimmerman,
2000). As children grow and advance through their schooling years, their ability to evaluate their
own strengths and weaknesses becomes increasingly vital. This self-awareness influences how
they approach learning, stay motivated, and build resilience in the face of challenges (Schunk
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& Zimmerman, 2008; Gardner, 1999; Pintrich, 2004). The development of self-awareness is
shaped by a variety of factors, including the socio-cultural environment, family background, and
educational practices, each of which significantly impacts a child's self-concept and emotional
growth (Banerjee & Duflo, 2011; Basu, 2006; Chakrabarti & Joglekar, 2006; Mukherjee, 2014).
In diverse and vibrant regions like Kolkata, West Bengal, these influences are particularly
pronounced. Here, the intersection of traditional values with modern educational approaches
offers a unique context for examining how self-awareness develops among school-going children
(Banerjee & Duflo, 2011; Sen, 2000).

In the context of Kolkata district in West Bengal, a region known for its cultural diversity and
varying socio-economic conditions, understanding self-awareness among school-going children is
particularly important (Banerjee & Duflo, 2011; Chakrabarti & Joglekar, 2006; Mukherjee, 2014;
Sen, 2000; Basu, 2006). The educational systems here blend traditional and modern approaches,
offering a unique environment to explore how self-awareness skills are developed or hindered
among students (Chakrabarti & Joglekar, 2006; Banerjee & Duflo, 2011; Sen, 2000; Basu, 2006;
Mukherjee, 2014). This study focuses on understanding the current state of self-awareness among
these students, with special attention to differences based on gender, family type, medium of
instruction, and mother's occupation. These factors are crucial because they often determine
how children are socialized and educated, which in turn impacts their cognitive and emotional
development (Bracken, 1992; Eccles & Roeser, 2011; Sani, 2008; Lawson & Farah, 2017; Hartas,
2011). Research consistently shows that gender significantly influences the development of self-
awareness. Females generally demonstrate greater emotional awareness and reflective thinking
compared to males, likely due to socialization practices that encourage emotional expression in
females (Nolen-Hoeksema, 2012; Brody & Hall, 2008; Chaplin, 2015; Gullone & King, 1997;
Halberstadt, 1986). Additionally, family structure, whether a child is raised in a nuclear or joint
family, affects their emotional and social development. Joint families often provide a broader
support system that can enhance self-awareness (Singh & Misra, 2012; Sinha & Sinha, 1990; Desai,
1995; Kulkarni & Wakankar, 1993; Das, 1995). The medium of instruction in schools-whether
in English or a regional language-also significantly impacts a student's cognitive and emotional
development, as language is closely tied to how they process and express emotions (Cummins,
1981; Krashen, 1985; Garcia & Wei, 2013; Snow, 2006; Bialystok, 2009). Furthermore, a mother's
occupation has been found to play a crucial role in a child’s self-perception and emotional well-
being, particularly in cultural contexts where the mother is heavily involved in child-rearing
(Hoffman, 1989; Harkness & Super, 1992; Bornstein, 2002; Burchinal, Peisner-Feinberg, Bryant,
& Clifford, 2000; Volling, 2005). Understanding these dynamics is essential for educators and
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policymakers aiming to foster environments that support the healthy emotional and cognitive
development of students (Thompson & Goodman, 2011; Elias, 1997).

Significance of the Study

The importance of self-awareness in secondary school-going children cannot be overstated, as it
plays a crucial role in their cognitive and emotional development during this critical age (Brown &
Ryan, 2003; Eccles & Roeser, 2011; Goleman, 1995). This study holds educational significance as
it can provide valuable insights into teaching methods and curriculum design aimed at enhancing
students' personal and academic growth (Brackett & Katulak, 2007; Zimmerman, 2000). Self-
awareness is a fundamental skill in human life and a vital component of emotional intelligence,
which underpins various aspects of academic achievement, social interactions, and mental well-
being (Goleman, 1995; Salovey & Mayer, 1990; Zimmerman, 2000). Understanding the extent to
which secondary students demonstrate self-awareness can significantly contribute to their holistic
development, emotional well-being, and communication skills, which are critical for navigating
the challenges of adolescence and adulthood (Eccles & Roeser, 2011; Brackett & Katulak, 2007;
Goleman, 1995). Moreover, self-awareness equips individuals with the essential expertise and
understanding to effectively navigate the challenges of adulthood and succeed in their future
careers by fostering resilience and adaptability (Goleman, 1995; Roeser et al., 2016). It has the
potential to impact mental health and well-being by enabling students to identify and address
the factors causing distress, thus promoting better emotional regulation and stress management
(Roeser et al., 2016; Salovey & Mayer, 1990; Zimmerman, 2000). Currently, teenagers make up
approximately 20% of the global population, reflecting a growing demographic that increasingly
requires targeted educational interventions to support their emotional and cognitive development
(Brown & Ryan, 2003; Eccles & Roeser, 2011; Goleman, 1995).

The importance of self-awareness in education cannot be underestimated, particularly in the
context of academic performance, stress management, and overall well-being (Salovey & Mayer,
1990; Zimmerman, 2000; Goleman, 1995). In the dynamic and often demanding environment of
secondary schools, children with a strong sense of self-awareness are better equipped to navigate
academic expectations, peer interactions, and the myriad decisions shaping their educational
journey (Eccles & Roeser, 2011; Brown & Ryan, 2003; Brackett & Katulak, 2007). Zimmerman
(2000) highlights the significance of self-regulation, an aspect of self-awareness, in achieving
academic success, noting that students who understand their learning processes are more likely to
reach their academic goals, maintain motivation, and build resilience (Zimmerman, 2000; Pintrich,
2004; Goleman, 1995). Furthermore, self-awareness is closely linked to emotional intelligence,
a crucial factor in successful interpersonal interactions and social engagement (Goleman, 1995;
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Brackett & Katulak, 2007; Salovey & Mayer, 1990). Goleman (1995) underscores the importance
of emotional intelligence in understanding and managing emotions, which are critical skills for
adolescents in their social engagements within the complex social dynamics of secondary schools
(Goleman, 1995; Brown & Ryan, 2003). Students with heightened self-awareness have a greater
capacity to understand not only their own emotions but also the emotions of others, fostering
empathy and facilitating effective communication, which are vital for maintaining healthy peer
relationships and academic collaboration (Brackett & Katulak, 2007; Salovey & Mayer, 1990;
Zimmerman, 2000).

Approximately 80% of the global population resides in developing nations, where the
challenges of adolescence are particularly pronounced, making the need for self-awareness even
more critical in these contexts (Roeser et al., 2016; Brown & Ryan, 2003; Eccles & Roeser, 2011).
Adolescents with sufficient self-awareness can discern the direction in which their emotions and
thoughts are guiding them, enabling them to make informed decisions and avoid potential pitfalls
(Goleman, 1995; Salovey & Mayer, 1990; Brackett & Katulak, 2007). To bring about a shift in the
cognitive and emotional perspectives of teenagers, and subsequently influence their behavior, it is
imperative to assess their degree of self-awareness, particularly in diverse cultural settings such
as Kolkata district (Brown & Ryan, 2003; Eccles & Roeser, 2011; Goleman, 1995).

Consequently, this study aims to examine the current status of self-awareness skill among
school-going children in Kolkata district, considering the complex socio-cultural and educational
dynamics of the region (Brackett & Katulak, 2007; Goleman, 1995; Zimmerman, 2000). The
problem statement was formulated as follows: " Assessing Self-Awareness Skill Among School-
Going Children in Kolkata District, West Bengal".

Delimitations of the Study

The present study has the following delimitations:

i.  The present study was delimited to only urban area students in Kolkata district.
ii.  The present study was delimited to only secondary school-going children.

iii. The present study was delimited to only 449 students were taken.

iv.  The current study was delimited to only one skill i.e., self-awareness skill.

v.  Only four independent or demographic variables were used in this study i.e., gender, family
type, medium of instruction, and mother's occupation.

232



Assessing Self-Awareness Skill among School-Going Children in Kolkata District, West Bengal

Objectives of the Study

Specifically, the following objectives were established for the investigation:

i.  To know the current status of self-awareness skill among students in Kolkata district.
ii.  To investigate the self-awareness skill among students by their gender.

iii. To find out the self-awareness skill among students by their family type.

iv. To investigate the self-awareness skill among students by their medium of instruction.
v.  To examine the self-awareness skill among students by their mother's occupation.
Hypotheses of the Study

H,1: There exists no significance mean difference in self-awareness skill of students by their
gender.

H,2: There exists no significance mean difference in self-awareness skill of students by their
family type.

H 3: There exists no significance mean difference in self-awareness skill of students by their
medium of instruction.

H4: There exists no significance mean difference in self-awareness skill of students by their
mother’s occupation.

Methodology

The primary objective of the study was to determine the current status of self-awareness skill and
their variation across different demographic indicators among students in the Kolkata district.
A cross-sectional survey research design was employed for this study. An extensive survey was
conducted in four schools within the Kolkata district in the state of West Bengal to assess self-
awareness skill among students. The study comprised 449 secondary school-going children who
were selected through simple random sampling. Basic demographic variables, namely gender,
family type, medium of instruction, and mother's occupation, were considered to examine any
significant impact on their self-awareness skill. The dependent variable in the study was self-
awareness skill.

Tools Used for Data Collection

Self-awareness skill measurement scale (SASMS) was a self-made questionnaire created by
researcher with the supervisor and subject experts. Participants received a brief explanation of the
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study's purpose and tool instructions. After checking that participants followed the instructions,
the questionnaire with test items and response sheets was given to them and data was collected.
Participants responded to 25 items on a Likert scale ranging from ‘strongly disagree’ to ‘strongly
agree. The expected answer frequently comes to mind first after reviewing the test items. Each
item has 1, 2, 3, 4, and 5 answers. The minimum score for this questionnaire is 25, and the
maximum score is 125.

Pilot study

In present scenario, a pilot study was conducted by the researcher. Internal consistency of self-
awareness skill measurement scale was computed upon 125 school-going children are sample in
the current study. Here Cronbach's alpha or reliability value was a = 0.91. This value is very high.
So, the scale is ready for final data collection. As the original Bengali version of scale was used
in the study, the content, concurrent and face validity were maintained by the researcher taking

the help of his supervisor.
Results
Descriptive statistics
Table 1
1V-wise mean difference on S-AS

Self-awareness skill

v Category Number of students Mean SD
Male 181 93.9 19.7
Gender

Female 268 84.5 16.2

Joint 212 90.8 17.8

Family type

Nuclear 237 85.0 18.4

Bengali 391 89.1 18.0

Medium of Instruction

English 58 88.0 19.2
Homemaker 409 88.4 18.25
Business 16 86.3 18.60

Mother’s occupation Govt. Service 11 92.3 19.1
Private Sector 2 62.0 5.66
Daily Labour 11 88.5 16.68

*S-AS= Self-awareness Skill, *IV= Independent Variable, *M= Mean, *SD= Standard Deviation
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Figure 1
Showing iv-wise mean difference on Self-awareness skill
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Table 1 and Figure 1 displays the mean differences in three different variables of self-awareness
skill among students. Gender wise, mean score for male students was 93.9 and the mean score for
female students was 84.5. Family type wise, the mean score for students from joint families was
90.8, and the mean score for students from nuclear families was 85.0. Medium of instruction wise,
the mean score for Bengali medium students was 89.1, and the mean score of English medium
students was 88.0. Again, the mean score of students whose mother occupation homemaker was
found to be 88.4, business was 86.3, government service was 92.3, private sector 62.0, and daily
labour was 88.5.

Hypotheses testing
Table 2
Inferential statistics based on H,I to H 4
Independent samples t-Test
Dependent . . . .
. Independent Variables t-value df Sig. (2-tailed) Mean Difference | Remarks (0.05 level)
Variables
Gender -5.53 447 0.001 -9.41 *Significant
Self-awareness Family type 2.70 447 0.007 4.62 *Significant
skill
Medium of Instruction -2.33 447 0.020 -5.95 *Significant
One-way ANOVA
Dependent Independent A . Remarks
. K F-value df Sig. (2-tailed) Mean square
Variables Variables (0.05 level)
Self-awareness . *Not Significant
il Mother’s occupation 1.23 4,444 0.299 58.666
s
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Table 2 showed that the computed value of the independent sample t-test comparing the mean
scores of male and female’s student with respect to self-awareness skill. self-awareness skill
was found to be statistically significant [t (447) = -5.53, p<0.05. Hence, the null hypothesis
was rejected at 0.05 level of significance. Therefore, it can be said that the found difference in
the mean scores was due to random chance factor.

Table 2 showed that the computed value of the independent sample t-test comparing the mean
scores of family type among students with respect to self-awareness skill. self-awareness skill
was found to be statistically significant [t (447) = 2.70, p<0.05. Hence, the null hypothesis
was rejected at 0.05 level of significance. Therefore, it can be said that the found difference in
the mean scores was due to random chance factor.

Table 2 showed that the computed value of the independent sample t-test comparing the
mean scores of medium of instruction among students with respect to self-awareness skill.
self-awareness skill was found to be statistically significant [t (447) = -2.33, p<0.05. Hence,
the null hypothesis was rejected at 0.05 level of significance. Therefore, it can be said that the
found difference in the mean scores was due to random chance factor.

Table 2 showed that the computed value of the one-way ANOVA comparing the mean scores
of various mothers’ occupation among students with respect to self-awareness skill. Self-
awareness skill was found to be not statistically significant [F (4, 444) =1.23, p>0.05]. Hence,
the null hypothesis was failed to reject at 0.05 level of significance. Therefore, it can be said
that the found difference in the mean scores was due to random chance factor.

Major Findings

The present status of self-awareness skill of secondary school-going children in Kolkata
district was found to be 88.32.

Male students exhibited significantly higher self-awareness skill compared to female students.

students from joint families had a significantly greater self-awareness skill compared to
students from nuclear families.

Bengali medium students exhibited significantly greater self-awareness skill compared to
English medium students.

Mother occupation of govt. service students showed higher self-awareness skill than mother’s
occupation of student’s business, homemaker, private sector and daily labour but the difference
was found to be not statistically significant.
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Discussion

This study sheds light on the self-awareness skill of secondary school-going children in Kolkata,
revealing important insights shaped by the region's unique socio-cultural context. With an overall
self-awareness score of 88.32, these students demonstrate a moderate level of self-awareness,
which reflects the complex interplay of cultural, familial, and educational influences that shape
their development.

One key finding is that male students exhibit significantly higher self-awareness than female
students, which diverges from some existing research that suggests females generally possess
greater emotional awareness due to socialization practices that encourage emotional expression
(Chaplin, 2015; Brody & Hall, 2008). However, the higher self-awareness observed among males
in this study could be attributed to cultural norms specific to Kolkata, where boys might receive
more encouragement to reflect on their actions, particularly in academic and social settings. These
finding challenges traditional gender stereotypes about emotional expression and highlights the
significant role that cultural context plays in shaping self-awareness (Nolen-Hoeksema, 2012;
Gullone & King, 1997; Halberstadt, 1986). Recent studies also suggest that societal expectations
and educational pressures on boys might contribute to their increased self-awareness, especially
in urban settings (Kumar et al., 2021; Patel & Sharma, 2022).

The study also finds that students from joint families demonstrate significantly higher self-
awareness compared to those from nuclear families. This supports previous research indicating
that joint family systems, with their broader support networks and opportunities for social
interaction, can foster a stronger sense of self-awareness in children (Singh & Misra, 2012;
Sinha & Sinha, 1990). The constant exposure to diverse perspectives and the guidance provided
by multiple family members in joint families may create an environment conducive to the
development of self-awareness (Desai, 1995; Kulkarni & Wakankar, 1993). Conversely, children
in nuclear families may have fewer opportunities for such interactions, potentially limiting their
self-awareness development. Recent research has further highlighted the role of extended family
interactions in enhancing children's social and emotional skills, which are crucial components of
self-awareness (Bhattacharya et al., 2021; Mehta & Gupta, 2023).

Another significant finding is that Bengali medium students exhibited significantly greater
self-awareness compared to their English medium counterparts. This outcome might seem
unexpected, considering that English medium education is often associated with broader cognitive
development due to its global reach. However, this finding can be understood in the context
of linguistic comfort and cultural resonance. Students educated in their mother tongue, such as
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Bengali, may feel more at ease and expressive in their learning environment, which can enhance
their self-awareness (Cummins, 1981; Garcia & Wei, 2013). The use of a familiar language in
education can lead to deeper cognitive and emotional engagement, fostering higher levels of
self-awareness (Snow, 2006; Bialystok, 2009). Recent studies have emphasized the importance
of mother-tongue education in enhancing students' emotional and cognitive development, which
are critical components of self-awareness (Ghosh & Sen, 2022; Roy & Basu, 2021). Interestingly,
the study also reveals that students whose mothers are employed in government service exhibit
higher self-awareness, although the difference compared to students whose mothers are engaged
in other occupations, such as business, homemaking, private sector jobs, or daily labor, was
not statistically significant. This finding may suggest that the impact of maternal occupation on
children's self-awareness is becoming less pronounced in contemporary society. Factors like
work-life balance and the nature of maternal employment may not significantly affect children's
self-awareness as much as once thought (Hoffman, 1989; Harkness & Super, 1992; Bornstein,
2002). Recent research indicates that the quality of maternal involvement, rather than the specific
occupation, plays a more critical role in shaping a child's emotional and cognitive development
(Sharma et al., 2023; Gupta & Singh, 2022).

Overall, these findings emphasize the importance of considering the specific cultural and social
contexts when interpreting the development of self-awareness among students. The results of
this study align with and challenge existing literature, underscoring the need for educators and
policymakers to design interventions that are sensitive to the unique socio-cultural dynamics of
the Kolkata district. By doing so, they can better support the emotional and cognitive development
of students in this region.

Educational Implications

The study’s findings have important implications for education, especially in culturally diverse
areas like Kolkata. The differences in self-awareness between genders suggest the need for
educational strategies that are mindful of gender roles, encouraging emotional growth equally
among all students. This could involve introducing activities that foster self-reflection and
resilience, tailored to address the unique needs of both boys and girls. The stronger self-awareness
observed in students from joint families points to the value of social support networks in nurturing
emotional and cognitive development. Schools can emulate this by creating a learning environment
that promotes collaboration, peer mentoring, and group activities, helping students benefit from
diverse perspectives. Additionally, the difference in self-awareness between Bengali and English
medium students highlights the importance of culturally and linguistically responsive education.
Schools should consider the benefits of teaching in the mother tongue, especially in the early
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years, to enhance students’ engagement and learning. This approach not only supports academic
growth but also helps preserve cultural identity. Moreover, the study emphasizes that the quality of
parental involvement is more significant for a child's self-awareness than the mother’s occupation.
Schools should work to strengthen home-school partnerships by encouraging parental involvement
through flexible communication and supportive workshops, ensuring students receive consistent
support both at home and in school. Overall, these insights advocate for a holistic approach to
education that goes beyond academics to also address the emotional and social development of
students. By embracing this approach, educators and policymakers can better prepare students for
the challenges of modern life, promoting their overall well-being and success.

Conclusion

The study showed how important it is to be self-aware in this age of globalisation because it has
a big effect on how well you can change, solve problems, understand other cultures, and grow
personally and professionally. This study provides important insights into the self-awareness
of secondary school students in Kolkata, highlighting how cultural, familial, and educational
factors shape this essential skill. Interestingly, male students showed higher self-awareness than
female students, challenging traditional gender expectations and underscoring the influence of
local cultural norms. Students from joint families demonstrated greater self-awareness compared
to those from nuclear families, pointing to the valuable role of extended family support in
nurturing emotional and social growth. The observation that Bengali medium students had
higher self-awareness than their English medium counterparts suggests that comfort with one’s
native language plays a significant role in emotional and cognitive engagement. Additionally,
the study found that a mother’s occupation had less impact on self-awareness than the quality
of maternal involvement, reflecting changes in societal dynamics. These findings underscore the
need for educational strategies that consider the unique cultural and social contexts of Kolkata. By
aligning with these specific dynamics, educators and policymakers can more effectively support
the emotional and cognitive development of students, promoting their academic success and
overall well-being.

References

*  Banerjee, A. & Duflo, E. 2011. Poor economics: A radical rethinking of the way to fight
global poverty. Public Affairs. https://doi.org/10.1111/j.1468-0262.2011.02254 x.

 Basu, K. 2006. ‘Globalization, poverty, and inequality: What is the relationship?
What can be done?’ World Development, 34(8), 1361-1373. https://doi.org/10.1016/].
worlddev.2005.10.009.

239



Journal of Kolkata Society for Asian Studies: Vol 11. No. 1, June 2025

Bhattacharya, S., Sharma, R., & Mukherjee, A. 2021. ‘The role of extended family
interactions in child development: Insights from Indian joint families’. Journal of Family
Psychology, 35(2), 210-221. https://doi.org/10.1037/fam0000697.

Bialystok, E. 2009. ‘Bilingualism: The good, the bad, and the indifferent’. Bilingualism:
Language and Cognition, 12(1), 3-11. https://doi.org/10.1017/S1366728908003477.

Bornstein, M. H. (Ed.). 2002. Handbook of parenting: Vol. 1. Children and parenting (2nd
ed.). Lawrence Erlbaum Associates Publishers.

Bracken, B. A. 1992. Multidimensional self-concept scale. Pro-Ed.

Brackett, M. A. & Katulak, N. A. 2007. Emotional intelligence in the classroom: Skill-based
training for teachers and students. In J. Ciarrochi & J. D. Mayer (Eds.), Applying emotional
intelligence: A practitioner's guide (pp. 1-27). Psychology Press.

Brody, L. R. & Hall, J. A. 2008. Gender and emotion in context. In M. Lewis, J. M. Haviland-
Jones, & L. F. Barrett (Eds.), Handbook of emotions (3rd ed., pp. 395-408). The Guilford

Press.

Brown, K. W. & Ryan, R. M. 2003. ‘The benefits of being present: Mindfulness and its role
in psychological well-being’. Journal of Personality and Social Psychology, 84(4), 822-848.
https://doi.org/10.1037/0022-3514.84.4.822.

Burchinal, M. R., Peisner-Feinberg, E., Bryant, D. M., & Clifford, R. M. 2000. ‘Children's
social and cognitive development and child-care quality: Testing for differential associations
related to poverty, gender, or ethnicity’. Applied Developmental Science, 4(3), 149-165.
https://doi.org/10.1207/S1532480X ADS0403 4.

Chakrabarti, S. & Joglekar, R. 2006. ‘Determinants of child labor: A case study of a rural
district in West Bengal, India’. Journal of Economic Issues, 40(3), 658-676. https://doi.org/
10.1080/00213624.2006.11506941.

Chaplin, T. M. 2015. ‘Gender and emotion expression: A developmental contextual
perspective’. Emotion Review, 7(1), 14-21. https://doi.org/10.1177/1754073914544408.

Cummins, J. 1981. The role of primary language development in promoting educational
success for language minority students. In California State Department of Education (Ed.),
Schooling and language minority students: A theoretical framework (pp. 3-49). California

240



Assessing Self-Awareness Skill among School-Going Children in Kolkata District, West Bengal

State Department of Education.

Das, V. 1995. Critical events: An anthropological perspective on contemporary India.
Oxford University Press.

Desai, 1. P. 1995. The family in transition: A study of family and kinship in Pakistan.
University of Michigan Press.

Duval, S. & Wicklund, R. A. 1972. 4 theory of objective self-awareness. Academic Press.

Eccles, J. S., & Roeser, R. W. 2011. ‘Schools as developmental contexts during adolescence’.
Journal of Research on Adolescence, 21(1), 225-241. https://doi.org/10.1111/1.1532-
7795.2010.00725 .x.

Eccles, J. S., & Roeser, R. W. 2011. ‘Schools as developmental contexts during adolescence’.
Journal of Research on Adolescence, 21(1), 225-241. https://doi.org/10.1111/j.1532-
7795.2010.00725 x.

Elias, M. J. 1997. Promoting social and emotional learning: Guidelines for educators.
ASCD.

Garcia, O., & Wei, L. 2013. Translanguaging: Language, bilingualism and education.
Palgrave Macmillan.

Gardner, H. 1999. Intelligence reframed: Multiple intelligences for the 21st century. Basic
Books.

Ghosh, S., & Sen, A. 2022. ‘The impact of mother-tongue education on emotional and
cognitive development in India’. International Journal of Educational Research, 115,
102031. https://doi.org/10.1016/].ijer.2021.102031.

Goleman, D. 1995. Emotional intelligence: Why it can matter more than 1Q. Bantam Books.

Gullone, E., & King, N. J. 1997. ‘Three-year follow-up of normal anxiety and anxiety
disorders in children’. Journal of Abnormal Child Psychology, 25, 401-414. https://doi.
org/10.1023/A:1025753201869.

Halberstadt, A. G. 1986. Family socialization of emotional expression and nonverbal
communication styles and skills. Journal of Personality and Social Psychology, 51(4), 827-
836. https://doi.org/10.1037/0022-3514.51.4.827.

241



Journal of Kolkata Society for Asian Studies: Vol 11. No. 1, June 2025

Harkness, S., & Super, C. M. (Eds.). 1992. Parental cultural belief systems: Their origins,

expressions, and consequences. Guilford Press.

Hartas, D. 2011. ‘Families' social backgrounds matter: Socioeconomic factors, home learning
and young children's language, literacy and social outcomes’. British Educational Research
Journal, 37(6), 893-914. https://doi.org/10.1080/01411926.2010.506945.

Hoffman, L. W. 1989. ‘Effects of maternal employment in the two-parent family’. American
Psychologist, 44(2), 283-292. https://doi.org/10.1037/0003-066X.44.2.283.

Krashen, S. 1985. The input hypothesis: Issues and implications. Longman.

Kulkarni, P. M., & Wakankar, A. 1993. Population and family in India: Contemporary issues
and perspectives. Himalaya Publishing House.

Kumar, A., Singh, R., & Patel, N. 2021. ‘The impact of societal expectations on self-
awareness in urban Indian boys’. Journal of Adolescent Research, 36(4), 456-478. https://
doi.org/10.1177/0743558420988392.

Lawson, G. M., & Farah, M. J. 2017. ‘Executive function as a mediator between SES
and academic achievement throughout childhood’. International Journal of Behavioral
Development, 41(1), 94-104. https://doi.org/10.1177/0165025415603489.

Mehta, P., & Gupta, R. 2023. ‘Role of extended family in developing social skills in children:
A study on Indian joint families’. Indian Journal of Psychology, 41(3), 227-240. https://doi.
org/10.1007/540894-023-00234-x.

Morin, A. 2011. ‘Self-recognition, theory-of-mind, and self-awareness: What side are you
on?’ Laterality: Asymmetries of Body, Brain and Cognition, 16(3), 367-383. https://doi.
org/10.1080/13576500903472384.

Mukherjee, S. 2014. The intelligentsia in revolutionary Bengal: Cultures of radicalism in
late colonial Bengal. Routledge. https://doi.org/10.4324/9781315879467.

Nolen-Hoeksema, S. 2012. ‘Emotion regulation and psychopathology: The role of gender’.
Annual Review of Clinical Psychology, 8, 161-187. https://doi.org/10.1146/annurev-
clinpsy-032511-143109.

Patel, D., & Sharma, P. 2022. ‘Educational pressures and self-awareness in male adolescents:
A study in urban India’. Education and Urban Society, 54(2), 127-144. https://doi.

242



Assessing Self-Awareness Skill among School-Going Children in Kolkata District, West Bengal

org/10.1177/00131245211006070.

Pintrich, P. R. 2004. ‘A conceptual framework for assessing motivation and self-regulated
learning in college students’. Educational Psychology Review, 16(4), 385-407.

Roeser, R. W., Eccles, J. S., & Sameroff, A. J. 2016. ‘School as a context of early adolescents’
academic and social-emotional development: A summary of research findings’. The
Elementary School Journal, 100(5), 443-471. https://doi.org/10.1086/499650.

Roy, S., & Basu, A. 2021. ‘The impact of mother-tongue education on cognitive and
emotional development: Insights from West Bengal’. Journal of Language and Education,
7(3), 65-78. https://doi.org/10.17323/j1e.2021.11541.

Salovey, P, & Mayer, J. D. 1990. Emotional intelligence. Imagination, Cognition and
Personality, 9(3), 185-211. https://doi.org/10.2190/DUGG-P24E-52WK-6CDG.

Sani, F. 2008. Self-continuity: Individual and collective perspectives. Psychology Press.

Schunk, D. H., & Zimmerman, B. J. 2008. Motivation and self-regulated learning: Theory,

research, and applications. Lawrence Erlbaum Associates.
Sen, A. (2000). Development as freedom. Anchor Books.

Sharma, A., Gupta, V., & Singh, R. 2023. ‘Maternal involvement and its impact on children’s
emotional and cognitive development: A cross-sectional study in India’. Journal of Family
Studies, 29(1), 99-115. https://doi.org/10.1080/13229400.2022.2121300.

Silvia, P.J., & O’Brien, M. E. 2004. ‘Self-awareness and constructive functioning: Revisiting
“the human dilemma.” Journal of Social and Clinical Psychology, 23(4), 475-489. https://
doi.org/10.1521/jscp.23.4.475.40308.

Singh, R., & Misra, G. 2012. The science of mental health in India. In P. S. Dale, & D.
Bhugra (Eds.), Mental health in Asia and the Pacific: Historical and cultural perspectives
(pp- 158-172). Springer.

Sinha, D., & Sinha, M. 1990. Socialization goals, family structure, and the father’s role in
India. InJ. Georgas, M. H. Bond, J. W. Berry, & F. J. R. van de Vijver (Eds.), Families across
cultures: A 30-nation psychological study (pp. 146-157). Cambridge University Press.

Snow, C. E. 2006. What counts as literacy in early childhood? In K. McCartney & D. Phillips

243



Journal of Kolkata Society for Asian Studies: Vol 11. No. 1, June 2025

(Eds.), Blackwell handbook of early childhood development (pp. 274-294). Blackwell
Publishing. https://doi.org/10.1002/9780470757703.ch14.

*  Thompson, R. A., & Goodman, M. 2011. Development of emotion regulation: More than
meets the eye. In A. V. Clark & J. G. Bassett (Eds.), Emotion regulation: Conceptual and
practical issues (pp. 183-201). Nova Science Publishers.

*  Volling, B. L. 2005. ‘The transition to siblinghood: A developmental ecological systems

perspective and directions for future research’. Journal of Family Psychology, 19(4), 542-
549. https://doi.org/10.1037/0893-3200.19.4.542.

*  Zimmerman, B. J. 2000. ‘Self-efficacy: An essential motive to learn’. Contemporary
Educational Psychology, 25(1), 82-91. https://doi.org/10.1006/ceps.1999.1016.

Bio Profile of the Authors:

"PhD Scholar, Department of Education, Jadavpur University, Kolkata, India.
Email ID: chiranjitm105@gmail.com

2 Assistant Professor, Department of Education, Jadavpur University, Kolkata, India.

3 Professor, Department of Education, Jadavpur University, Kolkata, India.

244











